






114  -  PROJECT TIME 2

OVERVIEW
Vocabulary
1–10
Colours, toys, animals, food, family, the body
Communication
My favourite …
I like …

My turn! Your turn!

Recognition
Classroom language 
Routines
happy, tired, OK
sunny, cloudy, rainy

angry, sad
hot, cold

Awareness
Cognitive, social, intercultural, ESI / CSE, inclusive 
classrooms, and language awareness will be addressed in 
each of the lessons where relevant.

PROJECT TIME 2: ALL ABOUT ME BOOK

Aim of the lesson
To integrate language.

Learning objectives
Learners
● can use numbers 1–10.
● can name a few basic nouns.
● can follow instructions to make, do, or colour something.

Key language
1–10   
Colours, toys, animals, food, family

Areas of awareness
Social awareness

Lesson opening
Greet learners and go over the routines. See page 12 in this 
Teacher’s Book for suggestions.

1 MAKE A BOOK
● Ask learners to open their books at page 82 and remind 

them that Project Time means they’ll make something.
● Ask them to look at the pictures and what the project may 

be about. Conclude that it will be a book about themselves. 
● Point to the picture in the fi rst step and ask, What are we 

going to make? A poster? A book? For the second step 
ask, Then, what are we going to do? Draw our face. Point 
to your face to help with meaning. For the third one, ask 
one learner, How old are you? 2 years old? 6 years old? 
You are going to draw a cake with six candles. For step 
number 4, explain that they will draw their family. Finally, 
say, I like chicken. Look! My favourite toy: a teddy bear …
and point to the chicken and the teddy bear in the 
example. Say, You will draw your favourite things.

● Hand out one sheet of paper to each learner. Have them 
cut along the dotted lines as shown in the book. Help 
them staple the pages together or stick them together 
using glue along the side. 

2 BOOK COVER
● Ask learners whose face they are going to draw and make 

sure they understand they need to draw a self-portrait.  

3 I’M …
● While learners draw their birthday cakes, ask, How old 

are you? I’m … years old. Make sure they draw the right 
number of candles.

4 MY FAMILY
● Learners stick a photograph of their family or draw their 

family portrait.  

5 MY FAVOURITE THINGS
● Brainstorm learners’ favourite things, e.g. favourite colour, 

animal, toy, food, etc., and have them draw them or cut 
out pictures from magazines.

● Learners can decorate their All About Me books adding 
frames, stars, hearts, etc. 
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BREAK TIME 2  -  115

Lesson opening
Greet learners and go over the routines. See page 12 in this 
Teacher’s Book for suggestions.
● Have learners open their books at page 83 and ask them 

if they remember which well-known board games they 
mentioned in Break Time 1.

● Ask learners if they know the name of the game in the 
picture. Say that in English it is called Hopscotch. Explain 
that it is called this way because in the original version 
you are supposed to hop. Ask them to stand up and 
instruct them to hop to help them to understand what 
it means. 

● Ask learners if they can hop on this hopscotch grid in 
their books. Conclude that in this case they will use their 
fi ngers: fi nger hopscotch. Ask them to show you how they 
would hop with their fi ngers and straddle on the double 
squares. 

● Elicit the words that are on the grid: monkey, water, 
biscuits, apple, arm, fi nger, 7, hand, lion, a family (mum, 
dad, brother, sister). 

● Draw a hopscotch grid on the board. Pretend to toss a 
small object (a bottle cap, an eraser, a coin) and for it to 
land on one of the squares. Show how your fi nger hops 
to the picture it has landed on and say the word. Take the 
small object again to demonstrate that the aim is to reach 
the end of the grid.  

● Have them pair up with a partner and play. Each pair 
needs a small object. Monitor and check they are saying 
the words as they land on them. 

●  As an extension, create new versions of this hopscotch 
by asking learners to say another word from the same 
category, e.g. another number instead of 7, other animals 
instead of monkey and lion.

Language awareness
Encourage learners to pay attention to the same word 
in their own language and in English and notice their 
similarities and di� erences, e.g. hopscotch in Spanish is 
rayuela. These are completely di� erent. When you come 
across words that sound similar in both languages, help 
learners to notice this, e.g. in the case of Argentine 
Spanish: the words for piano, hamburger, sandwich, etc., 
sound similar to the English words.

Social awareness
Remind learners that when they are playing games, they 
must respect each other’s turns. Encourage them to say 
It’s my turn. / It’s your turn.   

Lesson closing
Close the lesson and say goodbye. Refer to the Introduction 
for suggestions.

Social awareness
Encourage learners to respect their peers’ di� erences 
and preferences, explaining that everyone is di� erent, 
unique, and special. 

6 PRESENT
Learners volunteer to present their books to the rest of the 
class. Take photos of the learners’ productions and post 
them on the school blog. If possible, ask the ICT teacher to 
make animated books.

Lesson closing
Before saying goodbye, go over the suggested steps on page 
13 in this Teacher’s Book.

BREAK TIME 2: FINGER HOPSCOTCH

Aim of the lesson
To practise and integrate language.

Learning objectives
Learners can name a few basic nouns.

Key language
1–10 
The body, family, animals

Areas of awareness 
Language awareness and social awareness
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116  -  FORMATIVE ASSESSMENT

1 FORMATIVE ASSESSMENT

This is an integrative activity aiming at assessing learners’ 
progress. It is advisable to have a form to keep a record of 
their performance. You can use the example on this page.

You may decide to write an R if the learner recognises the 
words or most of them, or a P if they can produce most of 
the words in the category.

UNIT 1 UNIT 2 UNIT 3 UNIT 4 UNIT 5 UNIT 6
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WORKSHEET  -  117

1

Procedure:

1a Recognition of language items
Place the school object flashcards on the board. Ask learners 
to take out their cards and put them on their desks or tables 
so that they can see them all. Take one of the cards and, 
without showing it to the learners, name it and ask them to 
show you the correct card. If they hold up the correct card, 
they should place it on a separate pile. If they haven’t put 
up the correct card or if they can’t remember what it is, they 
should leave it where it was. Do the same with the other 
school object cards. 

Draw each of the school objects on the board, one below 
the other. Ask learners to draw them in their notebooks. 
Explain to them that if they have held up the correct card, 
they should draw a  next to each of the pictures. If they 
haven’t, they don’t draw anything. Remind them to leave 
the cards on their desks. Walk around the classroom. Work 
with one learner at a time as the others are completing the 
. Take out the cards he / she did not remember and ask, 
e.g. Is this a (pen)? Is it a (pencil case)? If they remember, 
they should draw a  next to the drawing. You may add 
an H, meaning ‘with help’. If they cannot remember, they 
should draw nothing. 

1b Production of language items
Learners place their cards face down on their desks or tables. 
They turn over one card at a time and try to say the word. 
If they can say the word, they place the card in a pile on the 
right. If they do not remember the word, they place the card 
in a pile to their left. They then draw a second face next to 
the pictures they have drawn in their notebooks. 

Keep a record of this. After a couple of lessons in which  
you have revised these areas, do an assessment activity and 
have learners go back to their list to see if there has been 
any progress.

2 Communicative situation
Remind learners of the situations they’ve acted out: 
greeting, introducing themselves as if they were one of the 
characters in the book, showing one of their school objects.

Show the picture on page 4 and elicit what the children are 
saying. Try to elicit the exchange without giving too much 
support to see if they can remember. If some learners need a 
little more support, show them the picture in Exercise 7, on 
page 11, to see if that jogs their memory. If it doesn’t, give 
them options, Hello! or Goodbye? Elicit I’m… reminding 
the learners of how the characters introduce themselves. 
If learners respond, record this with a P. If they needed 
support, PH, i.e. being able to complete the task with help.

To work on My (pencil), show learners the picture in 
Exercise 3, page 6. Follow the same procedure. You can also 
use the picture in Exercise 13, page 14.

You may have pairs interacting as you walk around keeping a 
record of their performance.
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118  -  FORMATIVE ASSESSMENT

FORMATIVE ASSESSMENT2

Ask learners to take out their toy and colour cut-outs. You 
need your flashcards as well. Show one, without saying 
what it is, and ask learners, What’s this? or What colour 
is this? They hold up the corresponding card and answer 
your question. If they answer correctly, they should draw a 
second face next to the pictures or splotches. Do the same 
with the rest of the words.

2 Communicative situation
Remind learners of the situations they’ve acted out: 
showing their productions, responding to somebody’s 
productions (saying Wow! or Beautiful!).

Show the picture in Activity 2 on page 119 to learners 
and elicit what the children are saying. Try to elicit the 
exchange without giving too much support to see if they 
can remember. If some learners need a little more support, 
suggest they go back to their books to see if that jogs their 
memory. These last cases should be recorded as being able to 
complete the task with help (adding an H to the assessment 
sheet).

You may have pairs interacting as you walk around keeping a 
record of their performance.

This is an integrative activity aiming at assessing learners’ 
progress. It is advisable to have a form to keep a record of 
their performance. You can use the example on page 116.

Procedure:

1a Recognition of language items
Hand out the Activity 1 worksheet on page 119. Instruct 
learners to take out their coloured pencils. 

First, have learners show you the items you name, e.g. Show 
me a doll. Tell learners to draw a  if they have shown the 
correct picture. Keep a record (R) in your form. In the case 
of schoolbag, the words to recognise are big and small, not 
schoolbag. 

Follow the same procedure for the other items. 

Now give the instructions to colour the splotches. As 
learners colour them, check they’re using the correct colour 
and record this in your form. Colours to use: red, green, 
yellow, sky-blue, blue, pink, purple, and orange.

1b Production of language items
First place the school object flashcards on the board. Tell 
learners to say each word to themselves to check they 
remember them. If there’s one they can’t remember, they 
should raise their hand so that you can help them by giving 
them options, e.g. (pointing to a pencil case) Is this a pen or 
a pencil case? Keep a record of this on your form, adding an 
H if the learner required help.
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WORKSHEET

ACTIVITY 1 NAME  DATE 

© Copyright Pearson Education S.A. Photocopiable material

ACTIVITY 2 NAME  DATE 

2
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120  -  FORMATIVE ASSESSMENT

FORMATIVE ASSESSMENT

This is an integrative activity aiming at assessing learners’ 
progress. It is advisable to have a form to keep a record of 
their performance. You can use the example on page 116.

Procedure:

1a Recognition of language items
Hand out the Activity 1 worksheet on page 121. Instruct 
learners to take out their cut-outs: numbers 1–6 and 
birthday items. Tell them you’ll work on the first two 
columns.

First, have learners hold up the cut-outs you name, e.g. 
A cake. Tell learners to draw a  in the chart, next to the 
drawing of the cake if they have shown the correct picture. 
Keep a record (R) in your form. 

Follow the same procedure for the other items. 

Before passing on to assess production, walk around and 
check if there are pictures with no . Use the learner’s cut-
outs and ask, Is this a (candle)? Is this number (six)? Record 
this as RH, meaning recognition with help.

1b Production of language items
Draw five columns on the board. At the top of each, draw 
one element to show the category, e.g. a pencil for school 
objects, a splotch for colours, a ball for toys, a number for 

numbers, and a balloon for birthday vocabulary. You can 
number the columns at the top 1 to 5. Use the same order 
and numbers as in the worksheet.

Take out the flashcards for these categories and shuffle 
them. Show one, learners say what it is and tell you where 
to place it, either naming the category or the number. 
If learners say the word, they draw a  . In the case of 
columns 1 and 2, they draw a second .

You may ask learners to compare the number of  in this 
worksheet and in the previous ones for them to see progress. 

2 Communicative situation
Remind learners of the situations they’ve acted out: greeting 
and asking about age.

Show the picture in the Activity 2 worksheet on page 121 
to learners and elicit what the children may be saying. Try 
to elicit the exchange without giving too much support to 
see if they can remember. If some learners need a little more 
support, suggest they go back to their books to see if that 
jogs their memory. These last cases should be recorded as 
being able to complete the task with help (adding an H to 
the assessment sheet).

You may have pairs interacting as you walk around keeping a 
record of their performance.

3
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WORKSHEET

ACTIVITY 1 NAME  DATE 

© Copyright Pearson Education S.A. Photocopiable material

NAME  DATE ACTIVITY 2

1 2 3 4 5

1

2

3

4

5

6

3
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FORMATIVE ASSESSMENT

This is an integrative activity aiming at assessing learners’ 
progress. It is advisable to have a form to keep a record of 
their performance. You can use the example on page 116.

Procedure:

1a Recognition of language items
First, hand out the Activity 1 worksheet on page 123. Tell 
learners they’ll have to draw; you’ll tell them in which 
section, 1, 2, or 3 (1: animals; 2: numbers, and 3: parts of 
the body). It’s best to dictate all the elements of one section 
first and then move on to the next section.

Tell them that in the case of animals, they should only draw 
one salient feature, something that will show them what 
animal it is.

Items for section 1: spider, crocodile, lion, dog, cat, bird, 
monkey, elephant

Items for section 2: 7, 8, 9, 10

Items for section 3: leg, arm, head

Tell learners to draw a small ✘ if there’s a word they can’t 
remember. This will allow you to check which words they 
can’t identify.

Walk around. If you see boxes with a cross, take your 
flashcards and give the learner an option, e.g. Is this a (cat)? 
Record this in your form as RH (recognition with help). 

1b Production of language items
Draw seven columns on the board. At the top of each, draw 
one element to show the category, e.g. a pencil for school 
objects, a splotch for colours, a ball for toys, a number 
for numbers, a balloon for birthday vocabulary, a bird for 

animals, and a head for parts of the body. You can number 
the columns at the top, 1 to 7. It’s advisable to follow 
the category numbers in the worksheet, i.e. 1 animals, 2 
numbers, 3 parts of the body, 4 (school objects), and so on.

Take out the flashcards for these categories. Work on 
animals, numbers (1–10), and parts of the body first. Shuffle 
them. Show one, learners say what it is and tell you where 
to place it, either naming the category or the number. If 
learners say the word, they draw a  next to the drawing in 
their worksheet. 

Tell learners you’ll work with the items for Assessment 
Worksheet Unit 3. Ask them to open their notebooks to 
where this worksheet is. Follow the same procedure as 
before. This time, if they can say the word, they will add a 
third . Keep a record in your form.

You may ask learners to compare the number of  in this 
worksheet and in the previous ones for them to see progress. 

2 Communicative situation
Remind learners of the situation they’ve acted out: the story 
on page 54.

Show the picture in the Activity 2 worksheet on page 123 
to learners and elicit what the children may be saying. Try 
to elicit the exchange without giving too much support to 
see if they can remember. If some learners need a little more 
support, suggest they go back to their books to see if that 
jogs their memory. These last cases should be recorded as 
being able to complete the task with help (adding an H to 
the assessment sheet).

You may have pairs interacting as you walk around keeping a 
record of their performance.

4
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WORKSHEET

ACTIVITY 2

ACTIVITY 1 NAME  DATE 

NAME  DATE 

4

1 2 3
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FORMATIVE ASSESSMENT

This is an integrative activity aiming at assessing learners’ 
progress. It is advisable to have a form to keep a record of 
their performance. You can use the example on page 116.

Procedure:

1a Recognition of language items
First, hand out the Activity 1 worksheet on page 125. Tell 
learners to take out their family and food cut-outs. Inform 
them you’ll work with food items first. Name one of the 
items and ask learners to hold up the correct cut-out. If they 
have held up the correct cut-out, they should draw a  in 
the worksheet next to the item and place the cut-out face 
down. Do the same with the rest of the items. If there’s a 
food item they can’t remember, they should draw a small ✘ 
and leave the cut-out face up.

For family members, follow the same procedure.

Walk around. When you see a drawing without a , take 
the cut-outs which are face up and ask the learner, Is this 
(chicken)? Is this (the brother)? Record this in your form as 
RH (recognition with help). If the learner answers correctly, 
instruct him / her to draw a .

1b Production of language items
Draw as many columns on the board as lexical areas to 
assess. It may be the case that all learners are at production 
level of, say, school objects, so there’s no need to go back 
to them. At the top of each, draw one element to show the 
category, e.g. a splotch for colours, a ball for toys, etc. You 
can number the columns at the top, 1 to ...

Take out the flashcards for these categories. Work with one 
lexical area at a time. Start with the ones in Unit 5 first. 
Shuffle the food flashcards. Show one, learners say what it 
is and tell you where to place it, either naming the category 
or the number. If learners say the word, they draw a  next 
to the drawing in their worksheet. Do the same with family 
members.

Tell learners you’ll work with the items for Assessment 
Worksheet Unit 4. Ask them to open their notebooks to 
where this worksheet is. Follow the same procedure as 
before. This time, if they can say the word, they will add a 
third . Keep a record in your form. Then, instruct them to 
open their notebooks to where the Unit 3 worksheet is, and 
do the same.

You may ask learners to compare the number of  in this 
worksheet and in the previous ones for them to see progress. 
If there’s a lexical area you’re not revising, let them know it’s 
because they all use the words already.

2 Communicative situation
Show the picture in the Activity 2 worksheet on page 125 
to learners and elicit what the children may be saying. Try 
to elicit the exchange without giving too much support to 
see if they can remember. If some learners need a little more 
support, suggest they go back to their books to see if that 
jogs their memory. These last cases should be recorded as 
being able to complete the task with help (adding an H to 
the assessment sheet).

You may have pairs interacting as you walk around keeping a 
record of their performance.

5
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WORKSHEET

ACTIVITY 1 NAME  DATE 
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ACTIVITY 2 NAME  DATE 

1 2

5
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FORMATIVE ASSESSMENT

This is an integrative activity aiming at assessing learners’ 
progress. It is advisable to have a form to keep a record of 
their performance. You can use the example on page 116.

Procedure:

1 Recognition and production of language items
First, hand out the Activity 1 worksheet on page 127. Since 
Unit 6 revises and integrates language, instead of working 
with the cut-outs, you may hand out the worksheet and 
give the following instructions.

Start with column 1.

Look at the pictures and say the words. 

If you remember the word (use gestures and facial 
expressions), draw a . If you don’t remember the word, 
draw a ✘.

Allot a couple of minutes for learners to go over column 1. 
Walk around and check if you can see any crosses. In this 
case, point to the drawing and ask, Is this (glue)? to check if 

the learner can recognise the item. Record this in your form 
as RH (recognition with help). In all the other cases, it’s P.

Follow the same procedure for the other columns. In the 
case of the colour columns, place the colour flashcards on 
the board, one below the other like in the worksheet. As 
learners say each, they should colour the splotches following 
the order on the board.

2 Communicative situation
Show the picture in the Activity 2 worksheet on page 127 
to learners and elicit what the children may be saying. Try 
to elicit the exchange without giving too much support to 
see if they can remember. If some learners need a little more 
support, suggest they go back to their books to see if that 
jogs their memory. These last cases should be recorded as 
being able to complete the task with help (adding an H to 
the assessment sheet).

You may have pairs interacting as you walk around keeping a 
record of their performance.

6
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WORKSHEET

ACTIVITY 1 NAME  DATE 
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ACTIVITY 2 NAME  DATE 

1 2 3 4 5 6 7 8 9

1
2
3
4
5
6
7
8
9

10

6
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ROUTINE CARDS
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ROUTINE CARDS
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ROUTINE CARDS
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ROUTINE CARDS
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ROUTINE CARDS
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ROUTINE CARDS

Z01_Our_Stories_TBA_55885_END_5PP.indd   133 1/2/21   16:33



134   © Copyright Pearson Education S.A. Photocopiable material

CHARACTER BOOKMARKS
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CHARACTER CUTOUTS
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PARTY HAT TEMPLATE

Z01_Our_Stories_TBA_55885_END_5PP.indd   136 1/2/21   16:34



Corradi, María Leonor
Our Stories A Teacher’s Book / María Leonor Corradi; 
Sarah Hillyard.  
1a ed. - Ciudad Autónoma de Buenos Aires: Pearson 
Education, 2021.
136 p.; 28 x 22 cm.

ISBN 978-987-615-588-5

1. Inglés. 2. Guías del Docente. I. Hillyard, Sarah. II. 
Título.
CDD 371.1 

Pearson Education S.A.
Humboldt 1509 piso 6° 
C1414CTM Ciudad Autónoma de Buenos Aires, 
Argentina.

www.pearsonelt.com.ar

© Pearson Education S.A. 2021

All rights reserved. No part of this book may be 
reproduced, stored in a retrieval system, or transmitted 
in any form or by any means, electronic, mechanical, 
photocopying, recording or otherwise, without the prior 
written permission of the Publishers.

Queda hecho el depósito que dispone la ley 11.723
Printed in Argentina by Gráfica Offset 11/2021

ISBN: 978-987-615-588-5 Teacher’s Book

This edition published by
Pearson Education S.A. 2021

Product Vice President: Juliano De Melo  ELT 
Director: Marjorie Robles  Product Manager: Anita 
Heald  Product Developer: Silvia Kosaruk  
 Content Development: Susana Moreno  
 Proofreading: Lysette Taplin  Art and Design 
Coordinator: Juan Manuel Santamaria  Illustrations 
Process Supervisor: Marilú Jiménez Meza  Layout: 
Eclipse Gráfica Creativa  Interior Design: Eclipse 
Gráfica Creativa  Cover Design: Eclipse Gráfica 
Creativa  Cover Illustrations: Leticia Morales 
Gutiérrez  Illustrations: Aydee González Martínez, 
Leticia Morales Gutiérrez

Image Credits:
Cover Images: Back: Shutterstock: Skocko

All other images © Pearson Educación de México, S.A. 
de C.V.

We have made every effort to trace copyright holders.
However, if any material has been incorrectly
acknowledged, we would be pleased to correct this at 
the earliest opportunity.

  �Este logo alerta al lector sobre la 
amenaza que fotocopiar libros 
representa para el futuro de la 
escritura. En efecto, la fotocopia 
de libros provoca una disminución 
tan importante de la venta 
de libros que atenta contra la 
posibilidad de los autores de crear 
nuevas obras y de las editoriales 
de publicarlas.

_COV_ Our_Stories_TBA_55885_CVR  (2PP).indd   2 1/2/21   16:43



Our Stories
Leonor Corradi - Sarah Hillyard

CEFR

Our Stories A 10 - 21 <A1

Our Stories B 14 - 22 <A1 / A1

Our Stories 1 15 - 24 <A1 / A1

Our Stories 2 19 - 27 <A1 / A1

Our Stories 3 24 - 31 A1

Our Stories 4 28 - 35 A1 / A2

Our Stories A 10 - 21 <A1

Pupil’s Book + Workbook + FREE Interactive 
Digital Book
Teacher’s Book + FREE Interactive Digital Book
Class Audio 
Flashcards
Extra resources at 
www.pearson.com.ar/our_stories

PUPIL’S BOOK

WORKBOOK

INTERACTIVE DIGITAL BOOK
(with all audios included)

Let’s dive into Our Stories
a world of amazing stories, enjoyable 
challenges and wonderful learning 
experiences

● Stories help learners construct meaning and use 
language naturally while learning about other 
cultures.

● 21st Century skills are actively developed in all 
the activities and projects.

● STEAM Challenges provide great opportunities 
for learners to explore, experiment and create while 
having fun.

● Dyslexic-friendly features and layout 
provide support for dyslexic learners. df

All digital material available at 
www.pearson.com.ar/our_stories
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